
Guide to Converting from Instructor-Led Training to Hybrid Models 
 

As we move through this guide, let’s remember distributed learning models combined with today’s technologies 
can actually provide more productive learning experiences for students. (Simonson, Smaldino, Albright, 
Zvacek. 2012) 

Even “partial separation of learners from the instructor requires students to take more responsibility for 
learning.” (SSAZ. P. 159) Are your learners ready for this shift?  
 
I would suggest instructional designers and training managers first evaluate the readiness of their learner 
audience. This evaluation should include their audience’s emotional, cognitive, and technical ability to adapt to 
learning in hybrid environments.  
 
“The attitudes and interests students bring to the class will impact the learning experience.” (SSAZ. P. 155. 
2012) Therefore, I think it’s important to conduct a survey of learner attitudes toward a hybrid learning 
approach. 
 
A brief checklist for assessing learners would include the following:  
 

• Assess learner characteristics e.g. age, cultural background, educational level 
• Assess learner familiarity with technology 
• Determine students’ orientation context 
• Determine the instruction context 
• Articulate the transfer context 
• Survey students on their preferred delivery mode e.g. podcast, video, mobile device, e-mail 

 
Converting a course from face-to-face to a blended or hybrid model will involve matching a technology 
medium to the curriculum/content. Instructional designers should review the capabilities of current technologies 
against current course materials. Subsequently, IDs should identify “legacy” materials that must be adapted or 
modified to accommodate the technologies of an online environment.  
 
For example, I would suggest trainers limit or eliminate the use of existing PowerPoint presentations. These do 
not effectively translate online and Dr. George Piskurich, in Facilitating Online Learning, said students could 
suffer “death by PowerPoint.” (Piskurich. 2012) 
 
Training managers should develop a plan for sharing and 
storing course documents and assignment materials. A server 
approach to storing learning materials can widen their reach 
especially if the organization is nationwide or international. 
Staff from everywhere could access consistent training 
materials including handouts, video, audio, simulations, etc. 
This removes the “clerical” element from distributing materials 
and supports time better spent teaching.  
 
 
 



An Internet or server option also allows students repeated access to training material long after the initial 
training has occurred.  
 
Additionally, I’d suggest using the transition from a traditional face-to-face training model to a hybrid as an 
opportunity to incorporate activities that reinforce absorption and application of material. Dr. Piskurich, in his 
video presentation said content was critical but students could get it anywhere. He emphasized the importance 
of activities to support learning. "It's the activities that makes the content come alive." (Piskurich. 2012) 
 
Finally, trainers -- not just learners -- will need to shift. Traditional trainers may move being the sage on the 
stage to the guide on the side.  
 
As they transition into the role of master facilitator, creating community around the content is critical. 
Facilitators/trainers can encourage trainee online communication by: 

• Modeling engaging behaviors on discussion boards 
• Setting clear expectations for the content and frequency of postings 
• Reaching out to students in the discussion – not just waiting for them to contact the trainer 
• Separating large groups into cohorts or sub groups for participation 

 
Works Cited: 
 
Piskurich, G., & Chauser, J. (2012). Facilitating Online Learning. Laureate Inc. 
 
Simonson,	  M.,	  Smaldino,	  S.,	  Albright,	  M.,	  &	  Zvacek,	  S.	  (2012).	  Teaching	  and	  learning	  at	  a	  distance:	  
Foundations	  of	  distance	  education	  (5th	  ed.)	  Boston,	  MA:	  Pearson	  
 


